
http://nces.ed.gov/ipeds/cipcode/Default.aspx?y=55




3 

 

1. Departmental purpose and relationship to the University mission (refer to instructions in the WSU 

Program Review document for more information on completing this section). 

 

a. University Mission:   

 

 

 

 

 

b. Program Mission (if more than one program, list each mission):  

 

The mission of all the licensure programs in the Department of Curriculum and Instruction (BA in 
Elementary Education, BA Middle/Secondary Education, Master of Arts in Teaching (MAT) and Master 
of Education (M.Ed.) in Special Education) is to prepare and develop reflective and collaborative 
educators; bridging theory and practice at all levels through a culture of excellence in teaching, learning, 
research, scholarly activities and service. 

The mission of the Master of Education (M.Ed.) in Learning and Instructional Design (LID)is to prepare 
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thesis) requirement candidates are provided with the tools necessary to support the PreK-12 students and 

families who bring a wide range of exceptionalities to the public school classroom. 

The Master of Education in Learning and Instructional Design is ideal for education and professional 

development career advancement for those who are engaged in the K-12 teaching and workplace training 

of adult learners. The master's degree supports the mission of the university and the college through a 36 

credit hour program which includes 21 credit hours in curriculum and instruction, 12 credit hours in a 

specialization of the candidate's choice and three credit hours of required thesis or non-thesis work. As 

with all programs in the department, the M.Ed. in LID provides candidates with the tools necessary to 

become effective educators and "impact the greater good." 

 

d. Has the mission of the Program (s) changed since last review?   Yes  No 

i. If yes, describe in 1-2 concise paragraphs.  If no, is there a need to change? 

 

The mission of the initial (BA Elementary, BA Middle/Secondary, and MAT) and advanced licensure, 

(M.Ed. Sped and M.Ed in LID) programs has not changed since the last review; however, the Kansas 

State Department of Education (KSDE) is in the process of revising standards related to educator 

preparation programs. The new standards may have an impact on the mission of the programs and will 

definitely impact the goals/learning outcomes. The department faculty will review and revise program 

mission, goals, outcomes etc. once new standards have been approved. 

 

 

e. Provide an overall description of your program (s) including a list of the measurable goals and objectives 

of the program (s) (programmatic).  Have they changed since the last review?    

          Yes  No 

If yes, describe the changes in a concise manner. 

 

The Department of Curriculum and Instruction focuses on preparing education candidates who identify, 

understand and practice the six guiding principles and frameworks of the College, Council for the 

Accreditation of Educator Preparation (CAEP) standards and meet the Kansas State Department of 

Education (KSDE) standards in each of their disciplines. All three of these areas are addressed through 

the required assessments outlined in each programs' accreditation documents. The goals for the initial 

and advanced licensure programs are based on KSDE Standards and INTASC Principals. Each program 

has its own standards that serve as learning outcomes. The goals for the M.Ed. in LID were developed by 

faculty and were reviewed when the program was revised in 2012 — the program revision resulted in no 

major changes to the program goals. The measurable goals and objectives (learning outcomes) for each 

program can be found in appendices B through F. 

Bachelor of Arts in Education 

At the undergraduate level, the early childhood unified and elementary education curricula are built on a 

general education foundation. Candidates in the early childhood unified program are required to 

complete 30 credit hours of core content in early childhood unified and 68 credit hours of core content in 
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elementary education. Candidates in the elementary education program are required to complete 85 credit 

hours of core content. 

Once candidates complete their general education content, other required courses — such as literacy 

strategies, linguistics, physical science, and art education, and the prerequisite introduction to the 

profession, they then complete a four-semester sequence of courses, referred to as the Core Program. The 

four-semester core sequence provides the pedagogical knowledge and field experiences necessary to 

become effective classroom teachers. 

Candidates begin in Core I with an introduction to theories of human development, the study of cultural 

diversity and exceptionalities, and their initial field experience placement. In Core Il A and Core Il B 

students take methods courses, an assessment/evaluation course and continue with field experiences. In 

Core Ill candidates are required to have a semester-long field experience in the classroom of a highly 

qualified teacher. For candidates in the undergraduate early childhood unified program, this final field 

placement is a 16-week placement divided between two sites (elementary — K-3 and early childhood — 

Preschool or Infant/Toddler). The Core Ill, teaching internship provides candidates with an intensive 

experience allowing them to make the necessary connections between theory and practice. 

Before recommendation for licensure, candidates must meet the state's qualifying score of 160 on the 

required Principles of Learning and Teaching (Praxis PLT) examination. The qualifying scores on the 

required specific licensure area Praxis content exams are 163 for Elementary K-6 and 172 for ECU. In 

addition, students must obtain a passing score of 20 on the Kansas Performance Teaching Portfolio 

(KPTP). 

Bachelor of Arts Middle/Secondary 

At the undergraduate level, the middle/secondary education program curricula are built on a general 

education foundation, a strong foundation in the content area and required coursework in teacher 

preparation. Once candidates complete their general education content, other required courses, and the 

prerequisite introduction to the profession, they then complete a four-semester sequence of courses, 

referred to as the Core Program. The four semester core sequence provides the pedagogical knowledge 

and field experiences necessary to become effective classroom teachers. 

Candidates begin in Core I with an introduction to the theories of human development, the study of 

cultural diversity and exceptionalities, general education methods and their initial field-experience 

placement. In Core Il, candidates focus on literacy strategies, the history, philosophy and ethics of 

education and assessment/evaluation as well as a required field placement experience. In Core Ill, 

candidates take a discipline specific methods course with an accompanying field experience. Candidates 

who complete the middle level dual licensure program, for example, history comprehensive/English 5-8 

middle level are required to complete two discipline specific methods courses with accompanying field 

experiences. 

In Core IV teaching internship, the candidates complete an extensive semester-long field experience 

which allows them to make the necessary connections between theory and practice. In the case of 

candidates who are in the dual licensure program, the candidates complete the teaching internship in two 

content specific classrooms. As part of the requirement for the middle/secondary education degree 

program, candidates are required to complete content coursework in their specific disciplines. At the 

middle level, candidates interested in single subject licensure take 27 credit hours of course content. 
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The master's in curriculum and instruction was revised in 2012 with changes effective fall 2013. The 

program consists of 36 graduate hours of coursework, which includes 21 credit hours in curriculum and 

instruction, 12 credit hours in a specialization of the candidates' choice and three credit hours of required 
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The learning outcomes for the programs in the department are based on the KSDE Standards for educator 

preparation and reflect the College's guiding principles and frameworks and NCATE knowledge 

standards. The learning outcomes vary by program and can be found in appendices B through F. The 

chair of each program completes an annual program review report responding to the following core 

questions: 

1. Is the program overall effective in preparing candidates to meet the expected outcomes: 

a. program standards and, 

b. Unit Conceptual Framework Guiding Principles, and 

c. NCATE Knowledge standards (for education personnel program only) 

2. Is the program effective in preparing graduates for state licensure exams (if required) in both total 

scores and the category scores? 

3. Are the assessments in Table 2 administered by faculty in every section and every semester the 

course is taught? 

4. How are data used by candidates and faculty to improve candidate performance? Have changes made 

by the Program Committee in prior years led to desired improvements? 

5. What changes, if any, do data and/or other information suggest for (a) the program, (b) the 

assessments and/or criteria/rubrics, and (c) operational elements — advisement, instruction, faculty 

field/clinical placements, field/clinical supervision, record keeping, or resource? 

In addition to analyzing relevant data and writing the report, the program chair meets with the Program 

Advisory Council to share the report and to get feedback on program effectiveness. For all department 

programs the minimum percent of candidates passing each required assessment is 80%. This percentage 

was approved by the College of Education's Unit Assessment Committee and is the standard across all 

programs in the Professional Education Unit. 

As can be seen from the learning outcomes in appendices B through F the vast majority of candidates 

obtain acceptable scores on the required assessments thereby meeting the learning outcomes. In cases 

where candidates do not obtain an acceptable score on a required assessment remediation is provided. 

Remediation can include repeating a course and/or redoing the doing the required assessment and must 

be completed prior to candidates their next semester of coursework. Candidates may also choose to 

change majors and/or may be counseled out of the program.

http://www.aacu.org/value/rubrics/
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The impact of the programs in the department is evident through the feedback obtained from exit surveys 

as well as recommendations for passing rates on required standardized test scores, licensure and 

placement rates (see appendices B-H). All of the candidates in department licensure programs complete 

accredited programs that meet state guidelines. Candidates and alumni are afforded the opportunity to 

evaluate their experiences through a satisfaction survey. Employers are afforded the opportunity to 

provide feedback regarding the quality of the program graduates. Satisfaction survey results can be found 

in appendix G. 

In general, undergraduate candidates appear to be satisfied or very satisfied with their programs. The data 

show that for 2013 
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f. Indicate whether the program is accredited by a specialty accrediting body including the next review date 

and concerns from the last review. 

Provide information here: 

 

All initial licensure programs in the department are accredited by the Kansas State Department of 

Education (KSDE). The next review cycle for program accreditation by KSDE will be in 2023. All 

programs in the department - initial licensure and advanced — including the M.Ed. in LID are 

accredited by Council for the Accreditation of Educator Preparation (CAEP). The next review cycle 

for program accreditation for CAEP will be in fall 2017. 

 

g. Provide the process the department uses to assure assignment of credit hours (per WSU policy 2.18) to all 

courses has been reviewed over the last three years.   

Provide information here: 

 

Faculty members submit a copy of their syllabi to the department chair each semester. The syllabi are 

reviewed to ensure that assignment of credit hours is listed. The syllabus template that is provided to new 

faculty includes assignment of credit hours as one of its headings. All syllabi that are developed as part of 

the curriculum change process include the assignment of credit hours and these syllabi are reviewed by 

the department and the college's curriculum committee. 

  

h. Provide a brief assessment of the overall quality of the academic program using the data from 3a – 3e and 

other information you may collect, including outstanding student work (e.g., outstanding scholarship, 

inductions into honor organizations, publications, special awards, academic scholarships, student 

recruitment and retention).   

Provide assessment here: 

 

Since the 2014 Kansas Board of Regent Program Review, revisions have been made to the 

middle/secondary programs and the M.Ed. in LID and M.Ed in Special Education. Based on the evidence 

provided, the academic programs in the department are effective. 

The programs are reviewed on an annual basis and information from the annual review is shared with 

each program's advisory council. The council provides feedback and offers suggestions for 

improvement. All of the programs in the department went through a comprehensive review in 201
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4. Analyze the student need and employer demand for the program/certificate.  Complete for each program if 

appropriate (refer to instructions in the WSU Program Review document for more information on 

completing this section). 

 

a. Evaluate tables 11-15 from the Office of Planning Analysis for number of applicants, admits, and 

enrollments and percent URM students by student level and degrees conferred. 

 

Elementary Education program information taken from tables 11-15 showed a slight increase in the 

number of applicants from 2013 to 2016 (192 to 221) and the number of candidates admitted during that 

period increased as well (from 185 to 209). However, when looking at the census day numbers, these 

data look different. In 2013 on census day elementary education had 108 students compared to 93 in 

2016. As of census day, there were 40 fewer candidates in the elementary education program in 2016 

than in 2015.  

In middle secondary education, a similar trend was evident. From 2013 to 2016 the number of applicants 

decreased from 122 to 111 and the number of candidates admitted during that period decreased from 120 

to 108.  As of census day, there were 12 fewer candidates in the middle secondary program in 2016 than 

in 2013.  

The enrollment in the MAT showed a decrease in the number of applicants for the program from 2013 to 

2016 from 54 to 32. The number of applicants for the M.Ed. in LID has increased since 2013. In 2013 

there were 30 admitted students and in 2016 there were 36. The number of candidates enrolled on census 

day in 2016 was slightly higher than the number of candidates in 2013 (30 and 19, respectively). In 2012 

faculty in the department began revisions of the program and final revisions were approved in 2013.  

 

The M.Ed. in Special Education demonstrated decreased enrollment. There was a decrease in applicants 

and admitted students from 2013 to 2016. In 2016, there were 20 admitted students on census day and 40 

in 2013 on census day. The faculty in the M.Ed in Special Education moved the program to fully online 

with revised curriculum effective Summer 2017. It is anticipated that these changes will benefit 

enrollment. 

In general, all of the licensure programs experienced a decrease in enrollment since 2013. Nationwide a 

6% decrease was seen in education programs during this time period (the department saw a 7% decrease 

in elementary education and 10% decrease in middle/secondary education). If jobs are not available, 

whether the availability is real or perceived, applicants choose other professions; in addition, applicants 

who have the content required for middle secondary licensure often complete a liberal arts and sciences 

degree in their content field instead of an education degree. 

In terms of under-represented minorities (URM) in the initial licensure programs (elementary education, 

middle secondary education and MAT) the percent of URM varies by program. In elementary education 
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The percent of URM in the MAT program was sig

http://www.bls.gov/oco/
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There is an anticipated increase in the student populations in the South and West, with the student 

population in the Midwest remaining steady and the Northeast continuing to experiences a decline. 

Additionally, there continue to be areas of need so teachers who have additional certificates or licenses in 

math, science — in particular chemistry and physic, ESL and special education may have an increased 

chance of finding a position. 

Although there is an increased chance of finding a position with added background in special education, 

according to the BLS the growth for special education teacher is as fast as average. The job growth in 

special education continues to be driven by demand for special education services and the need to replace 

teachers who leave because of burnout. The burnout rate among special education teachers remains high 

especially for those who work with students who have the most severe or complex exceptionalities. In 

addition, growth in special education remains dependent on funding for services. 

The M.Ed. in LID is frequently used by classroom teachers to move to a leadership role in schools. The 

term that best describes the work of an individual with a master's degree in this area is an instructional 

coordinator, curriculum specialist and/or instructional coach. The BLS forecasts average job growth for 

instructional coordinators. The anticipated rate of growth is 7%. As schools continue to focus on 

evaluation, improving curriculum and teacher effectiveness, there will continue to be a need for 

individuals who have a master's degree and who have communication, interpersonal and leadership skills 

as well as skills in the areas of data analysis and decision-making.
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5. Analyze the service the Program/certificate provides to the discipline, other programs at the University, 

and beyond.  Complete for each program if appropriate (refer to instructions in the WSU Program 

Review document for more information on completing this section). 
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Another source of external support was a two year KBOR grant to create a para to teacher pathway in 

Western Kansas. This program is launching Summer 2017 and has been very well received by 

superintendents and paraprofessionals in multiple school districts. 
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and to the goals and objectives of the program as listed in 1e).  Identify three year goal (s) for the 

Program to be accomplished in time for the next review. 

Provide assessment here: 

Strengths 

The strength of the department's undergraduate program continues to be the faculty and the department's 

Professional Development School (PDS) partnership model. Department faculty continue to be 

committed to ensuring that the candidates become strong classroom teachers able to deal with P-12 

students and the 21 st century challenges and opportunities. The current PDS model ensures that 

candidates have a variety of field experiences which begin in their first semester in the program and 

occur every semester through the teaching internship - final semester in the program. The model includes 

placement in the same classroom for two consecutive semesters which means candidates develop a 

relationship with their cooperating teacher, the P-12 students, and a solid understanding of the school 

culture. In addition, candidates are supervised by faculty and liaisons who work to ensure that they are 

receiving the support needed to develop as "highly competent, collaborative, and reflective practitioners" 

who are profession-ready teachers. 

The strength of the graduate programs continues to be faculty who are committed to ensuring a high level 

of graduate quality coursework. The graduate programs in the department are designed to provide a 

variety of options for individuals who already possess a bachelor's degree. Individuals interested in initial 

licensure have three options in the MAT program. Licensed teachers can choose from one of four special 

education areas and teachers and/or other individuals interested in expanding their understanding of 

curriculum and instruction can choose the M.Ed. in LID as an avenue to deepen their understanding of 

teachs ttearuni s.     
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candidates and thus have fewer opportunities to be involved in graduate level research. Furthermore, the 

lack of a larger number of faculty to teach in the graduate programs limits the candidates' exposure to 

diverse ways of thinking. A graduate candidate, for example, may have the same one or two faculty 

members for her entire program. When this happens it no longer becomes the department's graduate 

program it becomes Professor X 's graduate program which is not academically healthy for candidates, 

for faculty, or for the program. 

Opportunities 

There are several opportunities for the department including the opportunity to enhance and expand 

current offerings through the use of technology and online learning. Other opportunities include 

developing certificate programs in STEM education, taking advantage of the department's PDS 

partnership model and residency models to study the impact on P-12 learning, and expanding the special 

education offerings to undergraduates to make them more marketable. 

      Describe unique opportunities, comparative advantages, and future research opportunities 

Because of the Teacher Quality Partnership Grant, there are opportunities to replicate the ECU Residency 

Program and to share the PDS partnership model with a broader audience. The ECU Residency model, 

for example, does not financially support candidates; therefore, it is sustainable and does not require 

grant funding to provide stipends or salaries to candidates.  The PDS partnership model requires 

participation by all candidates in the undergraduate program rather than just a select few. Both models 

are unique and provide research and funding opportunities. In addition, the good working relationships 

that have developed with the Wichita Public Schools because of the aforementioned programs could 

position the department at the forefront of research on program impact for P-12 students' learning. 

With the new Teacher Apprentice Program (TAP; the KBOR grant aforementioned), there is an 

opportunity to create a paraprofess
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Appendix A 

Table 1: Student credit hours for all departmental programs (undergraduate and graduate) for 2013-2016 and five 

year average for 2013-2016 

Course # FY 2013 FY 2014 FY 2015 FY 2016 2013-2016 

100-299 903 843 801 819 850 

300-499 7035 7749 7436 7623 7515 

500-699 926 669 673 943 824 

700-799 1947 1896 2051 1807 1946 

800-899 1269 1186 975 1065 1160 

Total 12080 12343 11936 12257 12295 

 

Table 2: Number of Undergraduate Program Majors 

Elementary 2013 2014 2015 average 

Junior 
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Non-tenure 

eligible faculty 

775 2154 1100 1343 

Lecturers 1589 1288 1266 1381 
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                      Appendix B 

For all department programs the minimum percent of candidates passing each required assessment is 80%. This percentage 

was approved by the College of Education's Unit Assessment Committee and is the standard across all programs in the 

Professional Education Unit. 

Elementary Education Program 

 

Learning Outcomes (most programs will have multiple 

outcomes) 
Assessment Tool (e.g., 

portfolios, rubrics, exams) 
Target/Criteria (desired 

program level 

achievement) 

Results 
Pass Rate 

Analysis 

The kindergarten through sixth grade teacher 

demonstrates a high level of competence in use of the 

English language arts and knows, understands and 

uses concepts from emerging literacy, reading, 

language and child development to teach reading, 

writing, speaking, viewing, listening, and thinking 

skills and to help all students successfully apply their 

developing literacy skills to many different situations, 

materials, and ideas. 

Elementary Education Lesson 

Plan Collection 

Student Teaching Evaluations 

Elementary Education Content 
Achievement Tests 

Acceptable or Target on 

each Rubric Item 

3 or Higher on each 

item of the Rubric 

235 or higher 

99.67% 

99.67% 

Meets the 

required 

passing 

percentage for 

all 

assessments. 

The kindergarten through sixth grade teacher knows, 

understands, and uses the major concepts, 

procedures, and reasoning processes of mathematics 

that define numbers and operations, geometry, 

measurement, data analysis and probability, and 

algebra so that all students understand relationships 

that can represent phenomena, solve problems, and 

manages data.  

Elementary Education Lesson 

Plan Collection 

Student Teaching Evaluations 

Elementary Education Content 
Achievement Tests 

Acceptable or Target on 

each Rubric Item 

3 or Higher on each 

item of the Rubric 

235 or higher 

99.67% 

Meets the 

required 

passing 

percentage 

for all 

assessments 

The kindergarten through sixth grade teacher knows, 

understands, and uses fundamental concepts in the 

subject matter of science-including physical, life and 

earth and space sciences — as well as concepts in 

science and technology, science in personal and 

social perspectives, the history and nature of science, 

the unifying concepts of science, and the inquiry 

processes sciences use in discovery of new 

knowledge to build a base for scientific and 

technological literacy for all students. 

Elementary Education Lesson 

Plan Collection 

Student Teaching Evaluations 

Elementary Education Content 
Achievement Tests 

Acceptable or Target on 

each Rubric Item 

3 or Higher on each 

item of the Rubric 

235 or higher 

99.67% 

Meets the 

required 

passing 

percentage 

for all 

assessments 

The kindergarten through sixth grade teacher knows, 

understands, and uses the major concepts and modes 

of inquiry from the social studies the integrated study 

of history, geography, the social sciences, and other 

related areas — to promote all students' abilities to 

make informed decisions as citizens of a culturally 

diverse democratic society and interdependent world. 

Elementary Education Lesson 

Plan Collection 

Student Teaching Evaluations 

Elementary Education Content 
Achievement Tests 

Acceptable or Target on 

each Rubric Item 

3 or Higher on each 

item of the Rubric 

235 or higher 

99.67% Meets the 

required 

passing 

percentage 

for all 

assessments 



26 

 

The kindergarten through sixth grade teacher can 

design, implement, and evaluate arts experiences that 

are developmentally appropriate, meaningful and 

challenging for all students, that lead to positive 

learning outcomes and that develop positive 

dispositions toward artistic explorations and 

expression. 

Elementary Education Lesson 

Plan Collection 

Student Teaching Evaluations 

Fine Arts Comprehensive 
Exam 

Fine Arts Collection 

Acceptable or Target on 

each Rubric Item 

3 or Higher on each 

item of the Rubric 

80% or better on exam 

Minimum score of 45 

 Meets the 

required 

passing 

percentage for 

all 

assessments 
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                                     Appendix C 

For all department programs the minimum percent of candidates passing each required assessment is 80%. This 
percentage was approved by the College of Education's Unit Assessment Committee and is the standard across all 
programs in the Professional Education Unit. 

Middle/Secondary Education Program 

 

Learning Outcomes (most programs will have 

multiple outcomes) 

Middle Level English Language Arts 

Assessment Tool (e.g., 

portfolios, rubrics, exams) 
Target/Criteria (desired 

program level 

achievement) 

Results 
Pass Rate 

Analysis 

The teacher of English language arts demonstrates 

knowledge of current methods for teaching processes 

of reading, writing, speaking, listening, thinking, and 

viewing and their interrelationships. 

Lesson Plan 

KPTP Task 3 Teaching and 

Learning 

Curriculum Design in English 
Language Arts, Trait A 

Classroom Observation Form 

for English Language Arts: 
Items •l -6
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The teacher of comprehensive history has knowledge 

and understanding of significant individuals, groups, 

ideas, events, eras, and developments in the history of 

the world, and is able to utilize essential analytical and 

research skills. 

Lesson Plans 

Course Grades — HIST 100
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The teacher of mathematics has conceptual and 

procedural understanding of mathematics. 
Praxis Exam 

Final Student Teaching 
Supervisor Evaluation Form: 
Instructional Planning and 
Design, Items 1-4, 7 

Course Grade: Math 501 

Passing Score 

Acceptable 

100% 

95% 

96.9% 

Meets the 

required 

passing 

percentage 

for all 

assessments 

The teacher of mathematics can demonstrate 

conceptual and procedural understanding of number 

and number systems and is able to identify and apply 

these understandings within a real world context. 

Praxis Exam 

Comprehensive Exam 

Technology Integration Project 

Passing Score 100% for 

all 

assessments 

listed 

Meets the 

required 

passing 

percentage 

for all 

assessments 

The teacher of mathematics can demonstrate the 

need for, uses of, and conceptual and procedural 

understanding of patterns, functions and algebra 

from both concrete and abstract perspectives, and are 

able to identify and apply these relationships in the 

real world context, including the use of appropriate 

technology. 

Praxis Exam 

Comprehensive Exam 

Technology Integration Project 

Passing Score 100% for 

all 

assessments 

listed 

Meets the 

required 

passing 

percentage 

for all 

assessments 

 The teacher of mathematics can demonstrate the 
need for, uses of, and conceptual and procedural 

understanding of geometry, measurement, and 

spatial visualization from both concrete and abstract 

perspectives and are able to identify and apply these 

relationships in the real world context, including the 

use of appropriate technology. 

Praxis Exam 

Course Grade Math 121 

 

Technology Integration Project 

 

Passing Score 100% 

100% 

 

100% 

Meets the 

required 

passing 

percentage for 

all 

assessments 
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The teacher of science enacts a science curriculum 

that integrates content with the sciences and among 

other disciplines. 

Unit Scope/Lesson Sequence 

Student Teaching Evaluation 
Form 

80% and above 
3 or higher 

100% for all 

assessments 

listed 

Meets the 

required 

passing 

percentage 

for all 

assessments 

The teacher of science understands how to relate 

science to the daily lives and interests of students 

and to a larger framework of human endeavor and 

understanding. 

Unit Scope/Lesson Sequence 80% and above 



33 

 

Classroom Observation Form 

for English Language Arts; 

Items 1 1-13 

The teacher of English language arts demonstrates 

the ability to communicate effectively and 

responsibly for a variety of audiences and for 

different purposes. 

Lesson Plan 

Curriculum Design in English 

Language Arts, Trait F 

Observation Form for English 
Language Alts: Item 14-18 

Acceptable (on all 

assessments listed) 
92.3% 

92.3% 

92.3% 

 

Meets the 

required 

passing 

percentage for 

all assessments 

The teacher of English language arts demonstrates 

knowledge of current methods for teaching processes 

of reading, writing, speaking, listening, thinking, and 

viewing and their interconnections. 

Lesson Plan 
KPTP Task 3 Teaching and 

Learning 

Curriculum Design in English 
Language Arts, Trait A 

Classroom Observation Form 

for English Language Arts: 

Items 1-6 

Acceptable (on all 

assessments listed) 
100%  

 

92.3% 

 

92.3% 

Meets the 

required 

passing 

percentage  

all 

assessments 

Learning Outcomes (most programs will have multiple 

outcomes) 

Secondary History, Government and Social Studies 

Assessment Tool (e.g., 

portfolios, rubrics, exams) 
Target/Criteria (desired 

program level 

achievement) 

Results 
Pass Rate 

Analysis 

The teacher of U.S. history and U.S. government, and 

world history has knowledge and understanding and 

can create learning experiences around historical 

concepts and their interrelationships. 

Lesson Plans 

Student Teaching Evaluation 

KPTP Task 3 

Acceptable 

3 or higher 

Acceptable 

100% on all 

assessments 

listed 

Meets the 

required 

passing 

percentage 

for all 

assessments 

The teacher of U.S. history and U.S. government, and 

world history has knowledge and understanding of 

significant individuals, groups, ideas, events, eras, 

and developments in the history of the world and is 

able to utilize essential analytical and research skills. 

Lesson Plans 

Course Grade - HIST 100 

(World Civilizations since 
1500) — (or transfer equivalent) 

Acceptable 

C- or higher 

100% Meets the 

required 

passing 

percentage for 

Lesson Plan 
Assessment 

The teacher of U.S. history and U.S. government, 

and world history has knowledge and 

understanding, create learning experiences for 

students related to the history of the United States. 

Lesson Plans 

Course Grade - HIST 132 

(U.S. History since 1865) or 

transfer equivalent 

Acceptable 

C- or higher 

100% Meets the 

required 

passing 

percentage for 

Lesson Pla4( )-2(1) 9 Tf 77.064 r( )] TJ
ET
Q
Q
 EMC q(len)2 0 1 521.88 8
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The teacher of U.S. history and U.S. government, and 
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The teacher of mathematics has conceptual and 

procedural understanding of mathematics. 
Praxis 

Final Student Teaching 

Supervisor Evaluation Form: 
Instructional Planning and 

Design, Items 1-4, 7 

Unit Plans 

Passing Score 100% on all 

assessments 

listed 

Meets the 

required 

passing 

percentage for 

all 

assessments 

The teacher of mathematics can demonstrate 

conceptual and procedural understanding of number 

And number systems and is able to identify and 

apply these understandings within a real world 

context. 

Praxis 

Math 615 

Passing Score 100% Meets the 

required 

passing 

percentage 

for all 

assessments 

 

The teacher of mathematics can demonstrate the 

need for, uses of, and conceptual and procedural 

understanding of patterns, functions and algebra 

from both concrete and abstract perspectives, and are 

able to identify and apply these relationships in the 

real world context, including the use of appropriate 

technology. 

Praxis 

Math 51 1 

Technology Integration Project 

Passing Score 100% 

100% 

Meets the 

required 

passing 

percentage 

for all 

assessments 
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The teacher of mathematics can demonstrate 

conceptual and procedural understanding of discrete 

processes and is able to identify and apply these 

understandings within the real world context, 

including the use of appropriate technology. 

Praxis 

Math 321 

Technology Integration Project 

Passing Score 100% 

100% 

Meets the 

required 

passing 

percentage 

for all 

assessments 

The teacher of mathematics can demonstrate 

knowledge of the history of mathematics. 
Praxis 

Math 531 

Passing Score 100% for all 

assessments 

listed 

Meets the 

required 

passing 

percentage 

for 

all 

assessments 
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The teacher of biology demonstrates an understanding 

of the structure, function and diversity of organisms. 
Final Course Grade: BIOL 330 

(General Microbiology) 
C (2.0) or better 

100% 

Meets the 

required 

passing 

percentage 

The teacher of biology demonstrates an understanding 

of the overall functioning of human systems and their 

interaction with the environment relative to specific 

mechanisms and processes related to health issues and 

human sexuality. 

Reproduction in Living 
Organisms (Exam #3) in BIOL 
211 (General Biology 11) 

C (2.0) or better 100% Meets the 

required 

passing 

percentage 

The teacher of biology demonstrates an 

understanding of population growth. 
Population Growth Exam in 
BIOL 418 (General Ecology) 

70% or better  Meets the 

required 

passing 

percentage 

The teacher of biology demonstrates an 

understanding of the nature of inquiry and the ability 

necessary to help students do scientific inquiry. 

Unit Scope/Lesson Sequence 80% or better 100% Meets the 

required 

passing 

percentage 

The teacher of biology demonstrates an 
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The teacher of biology assesses students' educational 

progress through a variety of methods. 
Student Teaching Evaluation 
Form 

KPTP - Task 3 

3 or higher 

8 or higher 

100% for all 

assessments 

listed 

Meets the 

required 

passing 

percentage 

for all 

assessments 

The teacher of biology designs and manages safe and 

supportive learning environments. 
Unit Scope Lesson Sequence 

Student Teaching Evaluation 
Form 

80% or better 

3 or higher 

100% for all 

assessments 

listed 

Meets the 

required 

passing 

percentage 

for all 

assessments 

The teacher of biology improves teaching through 

ongoing professional practice. 
Unit Scope/Lesson Sequence 

Student Teaching Evaluation 
Form 

80% or better 
3 or higher 

100% for all 

assessments 

listed 

Meets the 

required 

passing 

percentage 

for all 

assessments 

Learning Outcomes: Chemistry Assessment Tools
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The teacher of chemistry demonstrates an 
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The teacher of earth and space science demonstrates 

understanding of science as a human endeavor, of the 

nature of science, and of science from historical 

perspectives. 

Unit Score/Lesson Sequence 80% or above 100% Meets the 

required 

passing 

percentage 

The teacher of earth and space science demonstrates 

an understanding of the concepts and processes 

unifying science domains. 

Unit Score/Lesson Sequence 

Student Teaching Evaluation 
Form 

80% or above 

3 or higher 

100% on all 

assessments 

listed 

Meets the 

required 

passing 

percentage 

for all 

assessments 

The teacher of earth and space science demonstrates 

an understanding of an ability to teach science 

effectively. 

Unit Score/Lesson Sequence 

Student Teaching Evaluation 
Form 

80% or above 

3 or higher 

100% on all 

assessments 

listed 

Meets the 

required 

passing 

percentage 

for all 

assessments 

The teacher of earth and space science enacts a 

science curriculum that integrates content within the 

sciences and among other disciplines. 

Unit Score/Lesson Sequence 

Student Teaching Evaluation 
Form 

80% or above 

3 or higher 

100% on all 

assessments 

listed 

Meets the 

required 

passing 

percentage 

for 

all 

assessments 

The teacher of earth and space science understands 

how to relate science to the daily lives and interests 

of students and to a larger framework of human 

endeavor and understanding. 

Unit Score/Lesson Sequence 

Student Teaching Evaluation 
Form 

80% or above 

3 or higher 

100% on all 

assessments 

listed 

Meets the 

required 

passing 

percentage 

for all 

assessments 

The teacher of earth and space science assesses 

students' educational progress through  0 1 137aluation84 334.85 0.23999 76.944 re
f*
 EMC q
28.32 279.89 2uets s
t
u

d

e

n

t
s
'
 
e

d

u

c

0

.
8

5

8

5

 
6

3

.
1

2

 
7

7

.
0

6

4

 
r
e


/
F

2

 
1

1

 
3

3

4

.
8

o


/
F

2

 
9

 
T

f

1

 
0

 
0

 
1

 
1

3

7

.
9

 
3

7

0

.
2

5

 
T

g


0

 
G


[
(
s
t
u

)
-
5

(
d

)
-
6

(
e

)
4

(
n

)
-
6

(
t
s
'
)
7

(
 
/
P

 
<</
M

C

I
D

 
4

2

>> 
B

D

.
0

6

8

5

 
4

(
0

.
8

5

8

5

 
6

3

.
1

2

 
7

7

.
0

6

4

 
r
e

M

C

I
D

 
3

5

>> 
B

D

C

 
q


2

3

2

.
9

7

 
3

3

4

.
8

5

 
1

2

g


0

 
G


0

 
G


[
 
n


B

T


/
F

2

 
9

 
T

f

1

 
0

 
0

 
1

 
3

4

4

3

8

.
7

3

 
3

6

7

.
7

3

 
T

m


g


0

 
G


0

 
G


[
 
n


B

T


/
F

2

 
9

 
T

7

(
n

)
-
6

(
t
 
)
-
4

(
T

)
1

1

(
e

)
4

(
a

)
4

(
4

5

6

(
f
)
1

3

(
 
)
-
2

(
e

)
4

(
a

)
4

(
r
t
h

)
)
4

(
a

)
4

(
l
u

)
-
8

(
a

)
4

(
t
i
)
-
3

(
o

)
-
6

(
n

)
]
 
T

J

E

T


Q


q


2

3

2

.
9

7

 
3

3

4

.
8

5

 
1

2

6

.
0

2

 
7

7

.
0

6

4

 
r
e


W

*

 
n


B

T


/
F

2

 
1

1

.
0

4

 
T

f
1

 
0

 
0

 
1

 
3

0

4

.
0

3

 
6

4

0

.
1

8

 
T

m


0

g


0

 
G


0

 
G


[
 
n


B

T


/
F

2

 
9

 
T

7

(
n

)
-
6

(
t
 
)
-
4

(
T

)
1

1

(
e

)
4

(
a

)
 
3

3

4

.
(
a

)
4

(
t
i
)
-
3

(
o

)
-
6

(
n

)
-
6

(
a

)
/
F

2

 
1

1

.
0

4

 
T

f

1

 
0

 
0

 
1

 
2

5

8

.
2

9

 
3

6

7

.
7

3

 
g


0

 
G


0

 
G


[
 
n


B

T


/
F

2

 
9

 
T

7

(
n

)
-
6

(
t
 
)
-
4

(
T

)
1

1

(
e

)
4

(
a


5

5

3

.
(
a

)
4

(
t
i
)
-
3

(
o

)
-
6

(
n

)
-
6

(
a

)
 
r
e


W

*

 
n


B

T


/
F

2

 
9

 
T

f

1

 
0

 
0

 
1

4

2

3

8

.
7

3

 
4

0

3

.
7

5

 
T

m


g


0

 
G


0

 
G


[
 
n


B

T


/
F

2

 
9

 
T

7

(
n

)
-
6

(
t
 
)
-
4

(
T

)
1

1

(
e

)
4

(
a

)
4

(
4

5

6

2

9

2

3

3

4

.
8

5

 
6

3

.
1

2

 
7

7

.
0

6

4

 
K

P

 
1

1

.
0

T

)
2

4

(
P

e


W

*

0

2

 
7

7

T

J

E


W

*

 
n

k

 
T

f
0

2

 
7

7

3


1

 
0

 
0

 
1

 
2

5

8

.
2

9

 
3

6

7

.
7

3

 
g


0

 
G


0

 
G


[
 
n


B

T


/
F

2

 
9

 
T

7

(
n

)
-
6

(
t
q


3

5

9

.
2

3

 
3

3

4

.
8

5

 
9

9

8

7

.
7

2

 
2

9

2

3

3

4

.
8

5

 
6

3

.
1

2

 
7

7

.
0

6

4

 
M

C

I
D

 
3

8

>> 
B

D

C

 
q


3

5

9

.
2

3

 
3

3

4

.
8

5

 
9

9

g


0

 
G


0

 
G


[
 
n


B

T


/
F

2

 
9

 
T

f

1

 
0

 
0

 
1

 
3

4

6

6

5

.
2

3

 
3

7

9

.
9

9

 
T

m


g


0

 
G


0

 
G


[
 
n


B

T


/
F

2

 
9

 
T

o

)
-
6

(
r
)
1

3

(
 
)
-
2

(
a

)
4

(
b

)
-
6

(
o

)
-
6

(
(
f
)
1

3

(
 
)
-
2

(
e

)
4

(
a

)
4

(
r
t
h

)
4

.
8

5

 
9

9

.
1

4

4

 
7

7

.
0

6

4

 
r
e


W

*

 
n


B

T


/
F

2

 
1

1

.
0

4

 
T

f
 

1

 
0

 
0

 
1

 
5

2

2

.
8

4

 
3

4

7

.
8

9

9

 
T

m


g


0

 
G


0

 
G


[
 
n


B

T


/
F

2

 
9

 
T

o

)
-
6

(
r
)
1

3

(
 
)
-
2

(
a

)
4

(
b

)
-
4

0

9

3

5

9

.
(
f
)
1

3

(
 
)
-
2

(
e

)
4

(
a

)
4

(
r
t
h

)
 
r
e


W

*

 
n


B

T


/
F

2

 
9

 
T

f

1

 
0

 
0

 
1

4

7

6

5

.
2

3

 
3

7

9

.
9

9

 
T

m


g


0

 
G


0

 
G


[
 
n


B

T


/
F

2

 
9

 
T

o

)
-
6

(
r
)
1

3

(
 
)
-
2

(
a

)
4

(
b

)
-
6

(
o

)
-
6

(
(
1

2

6

.
8

5

 
6

3

.
1

2

 
7

7

.
0

6

4

 
r
e

8

.
8

5

 
9

9

.
1

4

4

 
7

7

.
0

6

4

 
r
e


W

*

 
n


B

T


/
F

2

 
1

1

.
0

4

 
T

f
 

1

 
0

 
1

]
 
T

J
5

 
T

J
5

 
T

J
5

 
T

J
1

]
 
T

J
5

 
T

J
5

 
T

J
5

 
T

J
1

]
 
T

J
5

 
T

J
5

 
T

J
5

 
T

J
1

]
 
T

J
5

 
T

J
5

 
T

J
5

 
T

J
1

]
 
T

J
5

 
T

J
5

 
T

J
5

 
T

J
1

]
 
T

J
5

 
T

J
0

 
1

 
5

2

2

.
8

4

 
3

4

7

.
8

9

9

 
T

m


g


0

 
G


0

 
G


[
 
n


B

T


/
F

2

 
9

 
T

o

)
-
6

(
r
)
1

q


5

1

6

.
7

2

 
3

3

4

.
8

5

 
6

3


5

1

8

(
(
1

2

6

.
8

5

 
6

3

.
1

2

 
7

7

.
0

6

4

 
r
e

M

C

I
D

 
4

0

>> 
B

D

C

 
q


4

5

8

.
6

2

 
3

3

4

.
8

5

 
5

7

g


0

 
G


0

 
G


[
 
n


B

T


/
F

2

 
9

 
T

f

1

 
0

 
0

 
1

 
3

4

8

6

5

.
8

2

 
4

0

3

.
7

5

 
T

m


g


0

 
G


0

 
G


[
 
n


B

T


/
F

2

 
9

 
T

 
)
1

0

(
o

)
-
6

(
n

)
7

(
 
)
-
2

(
a

)
4

(
l
l
)
5

8

.
(
f
)
1

3

(
 
)
-
2

(
e

)
4

(
a

)
4

(
r
t
h

)
2

 
3

3

4

.
8

5

 
5

7

.
8

6

4

 
7

7

.
0

6

4

 
r
e


W

*

 
n


B

T


/
F

2

 
9

 
T

f

1

 
0

 
0

 
1

 
4

6

4

.
6

2

 
3

9

2

.
5

9

 
T

m


g


0

 
G


0

 
G


[
 
n


B

T


/
F

2

 
9

 
T

 
)
1

0

(
o

)
-
6

(
n

)
7

(
 
)
-
2

(
a

)
4

(
l
l
)
-
3

(
(
a

)
4

(
t
i
)
-
3

(
o

)
-
6

(
n

)
-
6

(
a

)
4

 
7

7

.
0

6

4

 
r
e


W

*

 
n


B

T


/
F

2

 
9

 
T

f

1

 
0

 
0

 
1

 
4

6

4

.
6

2

 
3

8

1

.
4

3

 
T

m


g


0

 
G


0

 
G


[
 
n


B

T


/
F

2

 
9

 
T

 
)
1

0

(
o

)
-
6

(
n

)
7

(
 
)
-
2

(
a

)
4

(
l
l
)
-
3

(
(
0

.
8

5

8

5

 
6

3

.
1

2

 
7

7

.
0

6

4

 
r
e


/
F

2

 
1

1

.
0

4

 
T

f

1

 
0

 
0

 
1

 
4

8

4

.
1

8

 
3

8

1

.
4

3

 
g


0

 
G


0

 
G


[
 
n


B

T


/
F

2

 
9

 
T

 
)
1

0

(
o

)
-
q


5

1

6

.
7

2

 
3

3

4

.
8

5

 
6

3

.
1

2

4

2

4

(
0

.
8

5

8

5

 
6

3

.
1

2

 
7

7

.
0

6

4

 
r
e

M

C

I
D

 
3

5

>> 
B

D

C

 
q


2

3

2

.
9

7

 
3

3

2

7

.
8

4

 
3

g


0

 
G


0

 
G


[
 
n


B

T


/
F

2

 
9

 
T

f

1

 
0

 
0

 
1

 
3

4

9

2

.
6

 
4

0

3

.
7

5

 
T

m


0

 
g


0

 
G


0

 
G


[
 
n


B

T


/
F

2

 
9

 
T

m

)
5

(
e

)
4

(
n

)
-
6

(
t
s
)
]
 
T

J

E

T


Q


q

f
)
1

3

(
 
)
-
2

(
e

)
4

(
a

)
4

(
r
t
h

)
0

6

4

 
r
e


W

*

 
n


B

T


/
F

2

 
9

 
T

f

1

 
0

 
0

 
1

 
5

2

2

.
8

4

 
3

9

2

.
5

9

 
T

m


0

g


0

 
G


0

 
G


[
 
n


B

T


/
F

2

 
9

 
T

m

)
5

(
e

)
4

(
n

)
-
6

(
t
s
)
]
 
T

J

E

T


Q


q

a

)
4

(
t
i
)
-
3

(
o

)
-
6

(
n

)
-
6

(
a

)

W

*

 
n


B

T


/
F

2

 
9

 
T

f

1

 
0

 
0

 
1

 
5

2

2

.
8

4

 
3

8

1

.
4

3

 
T

m


0

g


0

 
G


0

 
G


[
 
n


B

T


/
F

2

 
9

 
T

m

)
5

(
e

)
4

(
n

)
-
6

(
t
s
)
]
 
T

J

E

T


Q


q

0

.
8

5

8

5

 
6

3

.
1

2

 
7

7

.
0

6

4

 
r
e

7

7

.
0

6

4

 
r
e


W

*

 
n


B

T


/
F

2

 
9

 
T

f

0

 
1

 
5

2

2

.
8

4

 
3

8

1

.
4

3

 
T

m


0

g


0

 
G


0

 
G


[
 
n


B

T


/
F

2

 
9

 
T

m

)
5

(
e

)
4

(
 
/
P

 
<</
M

C

I
D

 
5

>> 
B

D

C

 
0

 
Q


q

0

.
8

5

8

5

 
6

3

.
1

2

 
7

7

.
0

6

4

 
r
e

e


f
*


2

7

.
8

4

 
7

2

9

.
2

4

 
0

.
4

8

 
0

.
2

4

 
r
e


f
*

0

2

8

.
3

2

 
4

1

2

.
9

9

 
3

3

3

2

 
0

.
2

4

1

.
4

4

 
r
e


f
*


2

3

2

.
9

7

 
6

7

n


 
6

1

2

6

.
0

2

 
0

.
2

4

 
2

3

9

9

9

 
r
e


f
*


3

5

8

.
9

9

3

3

3

2

 
0

.
2

4

.
2

3

9

9

9

 
1

.
4

4

 
r
e


f
*


3

5

9

.
2

3

n


 
6

1

2

 
9

9

.
1

4

4

 
0

.
2

3

9

9

9

 
r
e


f
*


4

5

8

.
3

8

3

3

3

2

 
0

.
2

4

.
2

3

9

9

9

 
1

.
4

4

 
r
e


f
*


4

5

8

.
6

2

n


 
6

1

2

 
5

7

.
8

6

4

 
0

.
2

3

9

9

9

 
r
e


f
*


5

1

6

.
4

8

3

3

3

2

 
0

.
2

4

.
2

3

9

9

9

 
1

.
4

4

 
r
e


f
*

3

8

1

.
4

3

 
T

m


6

3

1

 
6

3

.
1

2

 
0

.
2

3

9

9

9

 
r
e


f
*


5

7

9

.
8

4

 
3

3

3

2

 
0

.
2

4

.
2

3

9

9

 
1

.
4

4

 
r
e


f
*


2

7

.
8

4

 
3

T

m


6

3

1

.
4

8

 
7

6

.
9

4

4

 
r
e


f
*


2

3

2

.
7

3

 
3

3

4

3

3

3

2

 
0

.
2

4

.
2

3

9

9

9

 
1

.
4

4

 
r
e


f
*

1

2

.
9

9

 
g


0

 
G

0

.
2

3

9

9

 
n


B

T


/

f
*

1

2

.
9

9

 
g


0

6

g


0

 
G

8

9

.
2

4

 
2

3

9

9

9

 
r
e


f
*


3

5

8

.
9

9

g


0

 
G

0

.
 
0

.
2

3

9

9

 
n


B

T


/

f
*

1

3

5

8

.
9

9

g


0

6

4

.
8

5

 
0

.
2

3

9

2

4

 
2

3

9

9

9

 
r
e


f
*


3

5

8

7

3

 
g


0

6

5

2

 
9

9

.
1

4

4

 
0

.
2

3

9

9

9

 
r
e


f
*


4

5

8

.
3

8

g


0

 
G

0

.
 
M

C

I
D

 
6

 
n


B

T


/

f
*


4

5

8

.
3

8

g


0

6

P

 
<</
M

C

I
D

 
 
0

.
2

3

9

9

9

 
r
e


f
*


4

 
T

m


g


0

6

5

2

 
5

7

.
8

6

4

 
0

.
2

3

9

9

9

 
r
e


f
*


5

1

6

.
4

8

g


0

 
G

0

.
 
M

C

I
D

 
6

 
n


B

T


/

f
*


5

1

6

.
4

8

g


0

6

P

 
<</
M

C

I
D

 
 
0

.
2

3

9

9

9

 
r
e


f
*

3

8

1

.
4

3

 
g


0

6

5

1

 
6

3

.
1

2

 
0

.
2

3

9

9

9

 
r
e


f
*


5

7

9

.
8

4

 
g


0

 
G

0

.
 
0

.
2

5

 
6

 
n


B

T


/

f
*

5

7

9

.
8

4

 
g


0

6

8

.
3

2

 
2

7

9

.
8

0

.
2

3

9

9

9

 
r
e


f
*


5

7

9

.
7

3

 
g


0

6

5

1

.
4

8

 
7

6

.
9

4

4

 
r
e


f
*


2

3

2

.
7

3

 
3

3

4

g


0

 
G

0

.
 
M

C

I
D

 
6

 
n


B

T


/

f
*

.
7

3

 
3

3

4

g


0

6

P

 
<</
M

C

I
D

 
 
0

.
2

3

9

9

9

 
r
e


f
*

.
7

3

 
3

3

4

g


0

6

P

 
<</
M

C

I
D

 
 
0

.
2

3

9

9

9

 
r
e


f
*

4

 
0

.
4

8

 
0

.
2

4

 
r
e


f
*

2

2

.
6

 
4

0

3

.
7

5

m


0

 
g


0

 
G


[
(
 
)
]
 
T

J

E

T


Q


q


0

.
0

0

4

(
 
/
P

 
<</
M

C

I
D

 
5

>> 
B

D

0

 
2

6

9

4

4

 
7

)
-
2

(
e

)
4

(
a

)
4

(
r
t
h

)
 
r
e


W

*

 
n


B

T


/
F

2

 
9

q

*

1

2

.
7

3

 
1

7

6

3

.
1

9

 
1

2

6

.
0

2


W

*

 
n


B

T


/
F

2

 
9

 
T

f

1

 
0

 
0

 
1

 
5

2

2

.
8

4

 
4

3

7

.
4

1

2

.
7

3

 
1

7

6

3

.
1

9

 
1

2

6

.
0

2


W

*

 
n


B

T


/
F

2

 
9

 
o

)
-
6

(
r
)
1

3

(
 
)
-
2

(
a

)
4

(
b

)
-
6

2

.
2

4

 
g

4

9

.
7

 
7

e

a

r
t
h

 
a

n

d

 
s
p

a

c

e

 
s
c

i
e

n

c

e

 
a

s
s
e

s
s
e

s
 



42 

 

Learning Outcomes: Physics
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The teacher of physics enacts a science curriculum 

that integrates content within the sciences and among 

other disciplines. 

Unit Score/Lesson Sequence 

Student Teaching Evaluation 
Form 

80% or above 

3 or higher 

100% on all 

assessments 

listed 

Meets the 

required 

passing 

percentage 

for all 

assessments 

The teacher of physics understands how to relate 

science to the daily lives and interests of students 

and to a larger framework of human endeavor and 

understanding. 

Unit Score/Lesson Sequence 

Student Teaching Evaluation 
Form 

80% or above 

3 or higher 

100% on all 

assessments 

listed 

Meets the 

required 

passing 

percentage 

for all 

assessments 

The teacher of physics assesses students' educational 

progress through a variety of methods. 
Student Teaching Evaluation 
Form 

KPTP Task 3 

3 or higher 

8 or higher 

100% on all 

assessments 

listed 
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The birth through third grade teacher meets the 

unique needs of general education and exceptional 

student and families within communities. 

Case Quest 

Field Experience Performance 

Rubric 

Learning Environment 

Assessment Project 

Score of Acceptable 

(2) or higher on Trait 

Score of Acceptable 

(2) or higher on Trait 

Score of Acceptable 
(2) or higher on all 
Rubric Traits 

100% on all 

assessments 

listed 

Meets the 

required 

passing 

percentage 

for all 

assessments 

The birth through third grade teacher possesses a high 

level of professional skills and knowledge about how 

general education and exceptional students develop 

and learn. 

Case Quest 

Field Experience Performance 
Rubric 

Integrated Lesson Plan 

Score of Acceptable 

(2) or higher on Trait 

Score of Acceptable 
(2) or higher on Trait 

c 

Score of Acceptable 
(2) or higher on all 
Rubric Traits 

100% on all 

assessments 

listed 

Meets the 

required 

passing 

percentage 

for all 

assessments 

The birth through third grade teacher uses a variety 

of informal and formal assessment strategies in 

collaboration with other professionals and family 

members to plan and individual curriculum, 

instruction, interventions, and transitions for general 

education and exceptional students. 

Case Quest 

Field Experience Performance 

Rubric 

Integrated/Adapted Lesson 
Plan 

KPTP Task 3 

Score of Acceptable 
(2) or higher on 
Traits B, C, D 
Score of Acceptable 

(2) or higher on Trait 

D 

Score of Acceptable 
(2) or higher on all 
Rubric Traits 
Score of Acceptable 
(2) or higher 

100% on all 

assessments 

listed 

Meets the 

required 

passing 

percentage for 

all 

assessments 

The birth through third grade teacher establishes, 

maintains and promotes physically, psychologically 

safe and healthy learning for general education and 

exceptional students in their natural environments 

(home, community and/or school). 

Field Experience Performance 
Rubric 

Learning Environment 
Assessment Project 

Score of Acceptable 

(2) or higher on Trait 

Score of Acceptable 
(2) or higher 

100% on all 

assessments 

listed 

Meets the 

required 

passing 

percentage 

for all 

assessments 
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The birth through third grade teacher collaborates 

with the family and other professionals to design a 

developmentally appropriate and research-based 

curriculum that meets the unique needs, capabilities 

and interests of general education and exceptional 

students. 

Case Quest 

Field Experience Performance 
Rubric 

KPTP Task 2 

Score of Acceptable 

(2) or higher on Trait 

Score of Acceptable 

(2) or higher on Trait 

Score of Acceptable 
(2) or higher 

100% on all 

assessments 

listed 

Meets the 

required 

passing 

percentage for 

all 

assessments 

The birth through third grade teacher has experiences 

in varied settings. 
Field Experience Performance 

Rubric 
Score of Acceptable 
(2) or higher on Trait 

100% Meets the 

required 

passing 

percentage 

The birth through third grade teacher demonstrates a 

high level of competence in use of the English 

language arts and knows, understands and uses 

concepts from emerging literacy, reading, language 

and child development to teaching reading, writing, 

speaking, viewing, listening, and thinking skills, and 

to help all students successfully apply their 

developing literacy skills to many different 

situations, materials, and ideas. 

Integrated/Adapted Lesson 
Plan Addenda A 

Field Experience Performance 
Rubric 

ECU Content Area 
Achievement Tests (Focus on 
CBASE Reading and Writing 
Subtests) 

Score of Acceptable 
(2) or higher on all 

Rubric Traits 

Score of Acceptable 
(2) or higher on all 

Rubric Traits 

Proficiency: 235 or 

higher 

100% 

100% 

100% 

Meets the 

required 

passing 

percentage 

for all 

assessments 

The birth through third grade teacher knows, 
understands, and uses the major concepts, procedures 

and reasoning processes of mathematics  rea( )-2(t)11(h)-cynes of reason
W* n
BT
/F2 9 Tf
1 0 1Tf
1 0 9(e)4( )-2f math

unde2012sta6

 (P)-16(la)15(n)-6( )-287(n)7(d)-6(s, )-3(a)4(n)-6(d)-6( )10(u)-6(se)6(s th)-9(e)42.25 372.55 126.02
1 0 0  90.504 ugh  (P)-16(la)15(n)-6( 46287(n
/F1)-6(s, )-3(a)4(n)-6(d)-6( )10(u)-6(se)6(s th)-9(e)404 Tf
1 0 0 1 261
1 0 0  90.504 u)-6(g)7(h)-6( )0 G
[( )] TJ
ET
Q
Q
 EMC 02(Q TJ
ET
Q
q
5165 126.02 152.64 re
W* n
BT
/F2 9 Tf
1 0 0  90.504 u)-6(g)7(h)-6( )0 G
[( (P)-16(la)15(n)-6(()7(-8( 02(Q TJ
ET
Q
q
5166(d)-6( )10(u)-6(se)6(s th)-9(e)46.02 152.64 re
W*
1 0 0  90.504 u)-6(g)7(h)-6( )0 G
[( )] TJ
ET
Q
Q
 EMC267F1)-6(s, )-3(a)4(n)- <</MCID 26>> BDC q
232.25 372.55 126.02 152.64 re
W* n
BT
/F2 9 Tf
1 0 0  90.504 u)-6(g)7(h)-6( )0 G
[( (P)-16(la)15(n)-6( 060.23267F1)-6(s, )-3(a)4(n)-6(d)-6( )10(u)-6(se)6(s th)-9(e)4-6(s o)-7(n)] TJ

1 0 0  90.504 u)-6(g)7(h)-6( )0 G
[( )] TJ
ET
Q
Q
 
0255)-6( )-149(re)6.02 19.15 Tm
0 g
0 G
[( )] TJ
ET
Q
 EMC  /P <</MCID 27>> BDC q
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BT
/F2 9 Tf
1 0 0  90.504 u)-6(g)7(h)-6( )0 G
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1 0 0  90.504 ugh 
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The birth through third grade teacher knows, 

understands, and uses the major concepts and modes 

of inquiry from the social studies — integrated study 

of history, geography, the social sciences, and other 

related areas — to promote students' abilities to make 

formed decisions as citizens of a culturally diverse 

democratic society and independent world. 

Integrated/Adapted Lesson 
Plan Addenda D 

Field Experience Performance 
Rubric 

ECU Content Area 

achievement tests 
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The teacher of students with adaptive learning needs 

demonstrates knowledge and skill in planning and 

implementing effective instruction based upon 

knowledge of the subject matter, student, 

community, and curriculum goals. 

Teacher Work Sample — 

Adaptive: Trait B, D, and E 

Transition Planning 

Comprehensive Exam: 

Specialization (Adaptive) 
Trait B 

Field Experience Performance 

Evaluation — Adaptive: Traits 

D and I 

Score of Acceptable (2) 

or higher 

Score of Acceptable (2) 

or higher 

Score of Acceptable (2) 

or higher 

 

 

94.4% 

100% 

76.3% 

 

 

8.29% 

Meets the 

required 

passing 

percentage 

Meets the 

required 

 
passing 

percentage 

Does not 

meet the 

required 

passing 

percentage 

Meets the 

required 

passing 

percentage 

The teacher of students with adaptive learning needs 

demonstrates promotes learning by providing 

planned, orderly, supportive environments that 

encourage participation of individuals with adaptive 

learning needs. 

Teacher Work Sample — 

Adaptive: Traits A and D 

Comprehensive Exam: 
Adaptive — Trait D 

Field Experience Performance 

Evaluation — Adaptive Traits E 

and I 

Score of Acceptable (2) 

or higher 

Score of Acceptable (2) 

or higher 

Score of Acceptable (2) 

or higher 

94.4% 

76.3% 

99.2%378 262.73 re
W* n8c25.78 174.26 re
W* n
BT
/F6 9 Tf
1 0 0 1 271.49 3
 EMC  /P <</MCID 40>> BDC q
458.02 289.13 57.864 174.26 re
W* n
BT
/F2 J6 455.23 Tm
0 g
0 G
[(9)-64ets 
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98.2% 

 

passing 

percentage 

The teacher of students with adaptive learning needs 

demonstrates professionalism and ethical knowledge 

and skills related to students with adaptive learning 

needs. 

Teacher Work Sample — 

Adaptive: Trait G 

Field Experience Performance 

Evaluation — Adaptive: Traits 

H and I 

Score of Acceptable (2) 

or higher 

Score of Acceptable (2) 

or higher  

94.4% 

98.2% 

Meets the 

required 

passing 

percentage for 
all 
assessments 

The birth through third grade teacher understands 

and respects families as the primary decision-maker 
for general education and exceptional students and 

ensures that services are family-focused and 

culturally sensitive. 
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Master of Education —Special Education: Early Childhood Unified 
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The birth through third grade teacher can design, 

implement and evaluate arts experiences that are 

developmentally appropriate, meaningful and 

challenging for all students, that lead to positive 

learning outcomes, and that develop positive 

dispositions toward artistic explorations and 

expression. 

Elementary Program 
Assessment/Elementary Level 
Licensure 

See Elementary 
Program for 
Assessments 

All 

candidates 

meet 

licensure 

requirements 

All candidates 

meet licensure 

requirements 

The birth through third grade teacher knows, 

understands, and uses the major concepts of health 

education and human movement and physical 

activity as central elements to foster active, healthy 

life styles and enhanced quality of life for all 

students. 

Elementary Program 
Assessment/Elementary Level 
Licensure 

See Elementary 
Program for 
Assessments 

All 

candidates 

meet 

licensure 

requirements 

All candidates 

meet licensure 

requirements 

 

Master of Education — Special Education — Low Incidence 

 

Learning Outcomes (most programs will have 

multiple outcomes) 
Assessment Tool (e.g., 

portfolios, rubrics, exams) 
Target/Criteria (desired 

program level 

achievement) 

Results 
Pass Rate 

Analysis 

The teacher of students with functional curriculum 

needs demonstrates an understanding of 

philosophical, historical, and legal foundations of 

education and special education. 

Comprehensive Exam: General 

Special Education Issues — 

Trait A 

Field Experience Performance 
Evaluation —Functional: Traits�²
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The teacher of students with functional curriculum 

needs demonstrates professionalism and ethical 

practices. 

Teacher Work Sample 

Functional Trait G 

Field Experience Performance 

Evaluation — Functional: 

Traits 

H and 1 

Score of Acceptable (2) 

or higher 

Score of Acceptable (2) 

or higher 

100% Results meet 

required 

passing 

percentage 

for 
all 

assessments
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The teacher of students with needs for gifted 
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Appendix F 

For all department programs the minimum percent of candidates passing each required assessment is 80%. This percentage 

was approved by the College of Education's Unit Assessment Committee and is the standard across all programs in the 

Professional Education Unit. 

Master of Education- Learning and Instructional Design 

 

Learning Outcomes (most programs will have 

multiple outcomes) 
Assessment Tool (e.g., 

portfolios, rubrics, exams) 
Target/Criteria (desired 

program level 

achievement) 

Results 
Pass Rate 

Analysis 

Graduates of the program will be able to identify 

analyze and explain (a) successful curricular models 

and instructional strategies and explore the basis of 

their success and (b) curricula and instructional 

problems impeding the improvement of learning in 

instructional setting and propose effective solutions. 

Reflective Inquiry Project 

Research Proposal and 
Institutional Review Board 

Permission 

Comprehensive Final Project 

Score of Acceptable (2) 

or higher 

Score of Acceptable (2) 

or higher 

Score of Acceptable (2) 

or higher 100% 

Meets the 

required 

passing 

percentage 

for all 

assessments 

Graduates of this program will be able to monitor, 

evaluate and suggest means to improve instructional 

practice, including the evaluation of learning 

outcomes and programs. 

Reflective Inquiry Project 

Research Proposal and 
Institutional Review Board 

Permission 

Comprehensive Final Project 

Score of Acceptable (2) 

or higher 

Score of Acceptable (2) 

or higher 

Score of Acceptable (2) 

or higher 100% 

Meets the 

required 

passing 

percentage 

for all 

assessments 

Graduates of this program will be able to assume 

responsibility for the development, implementation, 

evaluation, and revision of curricula, training, or 

programs of study in particular disciplines and/or for 

particular populations. 

Comprehensive Final Project Score of Acceptable (2) 

or higher 
100% Meets the 

required 

passing 

percentage 

Graduates of this program will be able to locate, 

evaluate, interpret, and apply appropriate research 

and scholarship to the study and solution of practical 

educational/training problems in instructional 

settings. 

Reflective Inquiry Project 

Literature Review 

Research Proposal and 
Institutional Review Board 

Permission 

Comprehensive Final Project 

Score of Acceptable (2) 

or higher 

Score of Acceptable (2) 

or higher 

Score of Acceptable (2) 

or higher 

Score of Acceptable (2) 

or higher 

100% 

100% 

Meets the 

required 

passing 

percentage 

for all 

assessments 
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Table 5: M.Ed in LID Program Satisfaction Survey 

M.Ed in LID Student Satisfaction 

Satisfied or Very Satisfied 

2013 75.0% 

2014 33.3% 

2015 62.5% 
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Appendix H 

Table 1: Employer Satisfaction Survey 

Foundations_1 Foundations of Teaching In this section, we are interested in learning about your educators&#3...
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Strongly Disagree Disagree 
Neither Agree 

nor Disagree 
Agree Strongly Agree 

agree or 

strongly agree 

Mean / Median / Valid n / 

Missing 

0.70% 3.30% 8.00% 56.70% 31.30% 88.00% 4.15 4 150 8 

Instruction_2 Instruction We are interested in learning about your educator&#39;s preparation to provide app...-The educators include 

differentiated instructional activities for all learners. 

Strongly Disagree Disagree 
Neither Agree 

nor Disagree 
Agree Strongly Agree 

agree or 

strongly agree 

Mean / Median / Valid n / 

Missing 

0.70% 11.30% 13.30% 51.30% 23.30% 74.70% 3.85 4 150 8 

Instruction_3 Instruction We are interested in learning about your educator&#39;s preparation to provide app...-The educators use a variety 

of resources to present information. 

Strongly Disagree Disagree 
Neither Agree 

nor Disagree 
Agree Strongly Agree 

agree or 

strongly agree 

Mean / Median / Valid n / 

Missing 

0.00% 2.00% 13.30% 56.00% 28.70% 84.70% 4.11 4 150 8 

Instruction_4 Instruction We are interested in learning about your educator&#39;s preparation to provide app...-The educators use effective 

questioning skills and facilitates classroom discussion. 

Strongly Disagree Disagree 
Neither Agree 

nor Disagree 
Agree Strongly Agree 

agree or 

strongly agree 

Mean / Median / Valid n / 

Missing 

0.70% 7.30% 12.70% 60.00% 19.30% 79.30% 3.9 4 150 8 

Instruction_5 Instruction We are interested in learning about your educator&#39;s preparation to provide app...-The educators integrate 

multiple content areas into interdisciplinary units of study. 

Strongly Disagree Disagree 
Neither Agree 

nor Disagree 
Agree Strongly Agree 

agree or 

strongly agree 

Mean / Median / Valid n / 

Missing 

2.00% 6.00% 22.00% 54.70% 15.30% 70.00% 3.75 4 150 8 

Assessment_1 Assessment In this section, we would like to learn about your educator&#39;s preparation to in...-The educators evaluate 
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Strongly Disagree Disagree 
Neither Agree 

nor Disagree 
Agree Strongly Agree 

agree or 

strongly agree 

Mean / Median / Valid n / 

Missing 
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Strongly Disagree Disagree 
Neither Agree 

nor Disagree 
Agree Strongly Agree 

agree or 

strongly agree 

Mean / Median / Valid n / 

Missing 

1.30% 8.10% 7.40% 47.70% 35.60% 83.20% 4.08 4 149 9 
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Strongly Disagree Disagree 
Neither Agree 

nor Disagree 
Agree Strongly Agree 

agree or 

strongly agree 
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Strongly Disagree Disagree 
Neither Agree 

nor Disagree 
Agree Strongly Agree 

agree or 

strongly agree 

Mean / Median / Valid n / 

Missing 

0.00% 0.70% 6.70% 51.00% 41.60% 92.60% 4.34 4 149 9 
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Plan1 Planning In this section, we are interested in learning about your preparation to plan and prep...-I was prepared to plan integrated 
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Strongly Disagree Disagree 

Neither 

Agree nor 

Disagree 

Agree Strongly Agree 

agree or 

strongly 

agree 

Mean / Median / Valid n / 

Missing 

0.00% 2.90% 8.10% 58.10% 30.80% 89.00% 4.17 4 172 1 

Instruct3 Instruction We are interested in learning about your preparation to provide appropriate instruction.
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0.00% 7.60% 14.00% 54.10%
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Reflect2 Reflective Practice In this section, we are interested in your preparation to reflect on your...-I was prepared to locate resources 

available to help me improve my professional practice. 

Strongly Disagree Disagree
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Appendix J 

The Department of Curriculum and Instruction in the College of Education at Wichita State University offers concurrent 

enrollment credit for CI 270 Introduction to the Education Profession, which is a College of Education teacher 
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Table 1: 2013-2015 Enrollment in Concurrent CI 270 classes 

Year Number enrolled 

2013
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Appendix L 

 

WSU Strategic Plan Goals 

Department of Curriculum & Instruction 

 

Department of Curriculum and Instruction 

 

Goal:    Develop activities beginning in Fall 2016 that foster a culture of enrollment growth among faculty, staff, 

and students.  

Timeline:  Next 1-3 years beginning Fall 2016 

Objective 1: Develop a shared understanding of the need for enrollment growth 

 Actions:     

 Include faculty involvement in recruitment and retention activities as part of the faculty 

reward structure.  

 Collaborate with other departments, groups, alumni or communities to host or participate in 

events.  

Objective 2: Steadily increase enrollment in undergraduate and graduate programs.  

Actions: 

 Identify baseline data for program enrollment and set percent enrollment goals. C&I goal of 

20% by 2020 

 Make contacts and visit the Intro to Teaching courses at each institution 

  Make subsequent visits to each institution to work through process of being a WSU student 

 Increase communication with students  

 Create and utilize social media to enhance and advertise recruitment efforts 

 Host our own transfer day/open house in the Spring semester, and COE will participate in 

Transfer Day hosted by Admissions  

 Advertise and encourage dual advising at all four metro institutions 



   83 

 

 Host an event such as COE Metro Community College Day at WSU for potential majors 

where prospective students could go into actual WSU classes 

 Present Shocker Pathways to high school students by working with counselors and career 

counselors 

 Meet annually with school counselors and college career counselors 

 

 

 

 

Goal:    Increase enrollment of degree seeking underserved student populations by 8.5% yearly through Fall 2020  

Timeline:  Next 1-3 years beginning in Fall 2016 

 Objective 1: Promote recruitment activities specific to underserved student populations. 

Actions:  

 Meet with the AVID tutors during their beginning of the year training session to recruit for 

the teaching program 

 Set up a networking meeting with the Educators Rising teacher group 

 Have a presence on the regional Educator Rising Advisory Board 

 Develop summer program for applicants not accepted into Upward Bound program.  

 Identify specific activities within the department to address retention of underserved 

populations.   

Objective 2: Increase overall diversity of students in programs by 10%. 

Actions: 

 Meet with sophomore, junior, and senior AVID elective classes.  

 Schedule campus visits for students in Educator Rising and Student Coaches 

 

Objective 3: Recruit and retain freshmen and sophomores and students who are undecided in the COEd. 

 Actions: 

 Host social events for freshmen or freshmen/sophomores only; also host social event for 

transfers only 
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 Larger presence at Shocker Hall and on campus 

 Get faculty involved in more campus hosted events by giving presentations and hosting 

information tables  

 Provide extra credit to upperclassmen who attend events we host which will enhance the 

event for underclassmen 

 Create a campaign calendar specifying which campaigns should be run and who will 

execute them 

 Create brochure to be taken to students when faculty/staff visit the schools. This may 

include a QR code to student testimonial video links and will highlight the COE 

 Create and utilize social media to enhance and advertise recruitment efforts 

Goal 3:    Increase retention of degree seeking underserved students.  

Timeline:  Next 1-3 years beginning Fall 2016 

Objective 1: Create a degree program for non-teaching majors interested in education careers. 

Actions:  

 Develop interdisciplinary education studies undergraduate degree program  

 

Objective 2: Engage key stakeholders in retention activities.  

Actions: 
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 Host professional development events in relevant locations  

 

 Goal 5: Increase non-degree for credit enrollment. 

Timeline:  Next 1-3 years beginning Fall 2016 

Objective 1: Offer a variety of market based tuition and badge courses. 

Actions:  
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 Upon approval of standards and program at the state level, develop an initial licensure program 

in special education at the undergraduate level. 

 Market and recruit for the new programs.  

 Work with MAT-ECU residency program to expand from B-3rd grade to also include elementary 

education and look at online options. 

Goal 7: Increase enrollment of new fall students in online programs. 

Timeline:  Next 1-3 years beginning Fall 2016 

Objective 1: Transition Special Education graduate program to fully online. 

Actions:  

 Obtain approval for fully online programs (i.e., low incidence, high incidence, gifted). 

 Revise and develop online curriculum 

 Market and recruit for the new online programs.  

 

Objective 2: Examine possibility of expanding MAT-ECU residency program to include elementary and offer 

an online option. 

Actions:  

 Seek KSDE approval of a B-6th grade option (ECU + Elementary Education)  

 Create an online service delivery model 

 Obtain approval for fully online programs  

 Revise and develop online curriculum 

 Market and recruit for the new online program 
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